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Abstract 
The purpose of this study was to investigate whether planning in writing tasks affects the fluency of written 
narrations or not. To do so, the researchers selected ninety EFL full time students from a population of one hundred 
and twenty through giving them SAT practice test. They were divided into three groups of thirty. These groups were 
assigned the same written task which was a narration based on six-picture series. It was inferred from the obtained 
results that the strategic group had outperformed the other groups as far as the fluency of narrations was concerned. 
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1. Introduction 
Second language acquisition researchers and language teachers seek to elicit samples of language use 
from learners. They are interested in how second language learning takes place. Both researchers and 
teachers need to elicit samples of language use which are representative of how learners perform when 
they are not attending to accuracy. In other words, they want to elicit samples of meaning-focused 
lan
in language pedagogy, tasks have been the focus of attention and a number of researchers and teachers 
have called for a move towards task-based language instruction (e.g. Skehan 1998; Ellis 2004). The term 
(2004) and Skehan (1998). Perhaps the most significant factor in task implementation is planning which 
is defined in the following section. 
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1.1. The definition of planning 
-oriented mental activity that people engage in to achieve a 
planning involves the 
allocation of attentional resources and the regulation of cognitive processes. It seems that when planning 
is applied to a task, it makes the task more goal-
the result of such application. 
 
1.2. Task planning 
 
Planning time is a term which has been the focus of attention in many studies in both first and second 
language production (Wigglesworth, 1997). Most of these studies have their roots in L1 research aiming 
at developing cognitive models of oral production with planning as one of their components (Crookes, 
1989).  
Hayes and Gradwohl Nash (1996) in a study concluded that the more time spent on a task, the more the 
effects of planning would appear. They focused their study on L1 writings and the result was that 
well as their efficacy are undoubtedly of great importance in the domain of language teaching and 
learning. Accordingly, Ellis (2005) has made a classification in the task types. 
 
1.3. Types of task planning 
 
Ellis(2005) classifies task planning into two main types. The difference is in the time of planning. The 
first type of planning is pre-task planning in which planning takes place before performing the task. In 
actions with greater accuracy and speed. The second type of planning is within-task planning. Each of 
these types is divided into two other types.  
Pre-task planning can be divided into rehearsal and strategic planning. In rehearsal planning, learners 
 type 
of planning, the first performance of the task is considered as a preparation for the main performance. 
going to perform. In strategic planning, 
p.3). 
Within-task planning has been also divided into pressured and unpressured planning. In the first one, 
learners are not usually given enough time to plan on-line, while in unpressured within-task planning they 
are given enough time to plan online. 
In the present article, the researchers applied the concept of "planning" in the writing skills of Iranian 
EFL learners. They also limited their study to the fluency of narrative tasks written by the learners. Based 
on the previous studies in this domain, the following research questions were posed: 
1. fluency when they are 
under strategic, online, and no-planning task conditions? 
2. Is there any significant difference between the performance of EFL Iranian males and females 
concerning the fluency of their written tasks? 
 
2. Methodology: 
 
To answer the posed questions, the researchers adopted the following methodology. 
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2.1. Design, participants, and instruments 
 
The design of the study was a mixed one since there were both quantitative and qualitative methods in 
the research. The between-group factor in the study was planned condition, with three different conditions 
(no-planning, strategic planning, and within-task planning).To measure the effects of planned condition as 
Analysis of Variance) study was conducted.  
The participants in the study included 90 Iranian EFL full-time students. They were between the ages 
of 21 and 27. There were 46 males and 44 females in the research who had studied English for at least 
two academic years. Some of them had participated in English classes of institutes. They were all 
majoring in teaching English as a foreign language.  
The instruments used in the study were: pretest materials, writing tasks, task conditions, scoring 
The pretest material which 
included fifty items was selected from multiple-choice a SAT practice test which is a valid, reliable and 
official test series of English used to test the writing skills in English. The task used in the study was a 
story-narration based on a series of pictures from Heaton (1975).  
 
2.2. Procedures 
 
 The participants were randomly assigned to three groups called no-planning, strategic- planning, and 
within-task-planning groups. There were both males and females in all of the three groups. The tasks the 
groups had to perform were the same but the conditions under which the given tasks were performed 
differed. They were to look carefully at a series of six pictures and compose a narration based on those 
pictures. Time allocation was different in conditions. In within-task planning condition the participants 
were allowed to plan and share their ideas from the beginning to the end of writing process without time 
limitation in writing. In the strategic planning condition, the participants were given a ten-minute time for 
planning and sharing their ideas before starting to write, however, they could not plan during the writing 
process which lasted for twenty minutes. In no-planning condition, the participants were to start writing 
immediately after studying the picture series and were not allowed to plan in any phase of writing. 
Production rate, number of dysfluencies, length of time, words and syllables produced by each participant 
were considered while scoring the narrations. Then each participant was assigned a score on the scale of 
100.  
Planning was the independent variable in this study. There were two planning conditions in the present 
study: strategic planning, and within-task planning. Planning was measured according to the time used for 
performing the task as well as the total number of words and syllabuses each participant had used. Also 
the gender of the participants who were either males or females was considered as an independent 
variable. 
y to communicate in real time" (Edwards, C. and Willis, J., 
2005). Fluency was considered the dependent variable of the present study. Two factors were considered 
in measuring the fluency in the writings which were the production rate as well as the number of 
dysfluencies. The first one was calculated by counting the total number of syllables produced and 
dividing the total by the total number of minutes used for the task, while in the latter counting all the 
number of words reformulated, crossed, or repeated and dividing it by the total number of words used was 
considered. 
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3. Results and discussion 
 
On the basis of the obtained results, it was inferred that females performed significantly better than 
males (p=0.000). The Two-way ANOVA revealed that the strategic group had outperformed the other 
two groups (p=0.000); while there was not a significant difference between the within-task and no-
planning groups (p=0.988).  A summary of the obtained results are shown in the following table. 
 
 
 Note:   *p<.001 
 
A careful look at Table 1 shows that the differences are not because of chance; thus, planning may be 
considered as an important and significant factor in writing. Perhaps the significant differences between 
the groups can be attributed to the storage and processing of information in the long-term and short-term 
memories. It may be argued that the participants who gained the best scores were able to store their 
knowledge of writing in their long-term memory. On the contrary, those participants who had been rather 
unsuccessful may have stored information in their short-term memory. Thus the most successful group, 
which is the strategic group in the study, may have had the time to focus on both working memory and 
long-term memory at the same time. They have used the time of planning to retrieve the related 
information they needed and put the needed data on papers; thereby to enhance their writings. 
In the present study, the strategic planning group outperformed the no-planning group and within-task 
planning. Most of the participants in the NP group while being interviewed reported that if they had been 
given some time before starting to write, they would have reflected on their tasks and their tasks would 
have been much better. Thus, time seems to be a very important factor even if it is not used for planning. 
The students need the time to reflect on their writings more. 
 
4. Conclusion 
 
The results of the two-way ANOVA procedure indicated that planning whether strategic or within-
task affects the fluency of the written tasks. These results are in line with earlier investigations of the 
effects of planning either on oral performance or on written performance (de Bot, 1996; Shi, 1998; Foster 
& Skehan, 1996; Wendel, 1997). Thus, these results tend to support the claim that the planning process 
eased the processing load during task completion and enabled learners to produce high quality texts. 
The results of the study confirmed that planning in the L2 writing process enabled learners to lower 
their cognitive load during task completion and to yield high quality writing with regard to their scores. 
Remarkably, collaboration with a partner in the planning process was more effective in generating 
specific examples and details to help learners develop their own ideas 
One of the conclusions of the study is that the type of planning also plays an important role in 
improving the writing skills of the learners. The within-task planning in Iranian contexts is not as 
effective as strategic as the research suggests. Generally, collaboration before implementing the task and 
on the basis of management is fruitful in Iranian context. If the students have the time to share their ideas, 
if they are given enough input whether pictorial, oral, and even written, the products of their writing will 
be much informative. Perhaps the most important conclusion can be attributed to the differences between 
within-task and strategic planning. In the study, the strategic planning group because of time distribution 
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and time management had the best performance. Thus, it can be concluded that in the writing classes, 
time management must be practiced a lot so that the students learn how to divide their time in accordance 
with the tasks they are going to perform. 
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